
• instructional strate-
gies for integrating
reading and learn-
ing skills

• interacting with
text

• patterns and struc-
tures of text

• learning processes

• writing to lear n

Content

• varied schools
and districts
including urban,
suburban, and
rural

• varied student
populations

• grade levels 4-12,
all content areas

Context

Project CRISS:
Reading,Writing, and Studying Strategies

for Literature and Content

PROGRAM DESCRIPTION

An interdisciplinary program, CRISS stands for CReating Independence

through Student-owned Strategies: Reading, Writing, and Studying Strategies

for Literature and Content. Basically, it focuses on helping students in grades

4-12 read, understand, organize, and study material to facilitate their learning.

Based on principles from cognitive psychology and reading, the program builds

on the theoretical premises that students must integrate new information with

prior knowledge and be actively involved in their own learning. The strategies

were originally de veloped to enhance students’reading and writing skills but

have application in all content areas. This makes Project CRISS an excellent

program to use in the interdisciplinary framework of a middle school and to

apply its learning strategies throughout a broad curriculum.

The program was developed in 1979 yet continues to be revised to incorporate

new techniques and to reflect new research about learning processes.  Project

CRISS was approved as a National Diffusion Network program in 1981, 1985,

and 1993.

PROGRAM CONTEXT

CRISS has been implemented in schools throughout the country with similar

success. The program addresses the needs of diverse student populations

including Title I, ESL, special education, gifted and talented, and regular edu-

cation. The program has been implemented in a wide variety of schools.
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The Selection Process

The process for identifying and selecting the programs included in this guide
involved establishing the criteria for inclusion, identifying potential programs, and
reviewing submitted programs.

Establishing Criteria for Nomination

Four criteria were established in 1997 by the National Advisory Panel. 
While the criteria are unique to this study, they provide other educators —
especially those on school improvement teams — with a beginning point 
for examining any staff development programs under consideration. The 
criteria are:

1. Results measured in terms of student performance;

2. Well-defined staff development program;

3. Content-specific staff development designed to improve
middle-grade teachers’content knowledge and/or content-
specific pedagogical skills; and

4. Program occurs at multiple schools or within district, state, 
or regional areas.

Criterion One: Results Measured in Terms of Student Performance

The National Advisory Panel reached consensus that evidence must be demon-
strated of what students know and are able to do. The evidence of student achievement
had to be academic rather than based on student attitude, classroom behavior, or exhi-
bition of learning processes. The panel members decided that changes in reasoning
skills, inquiry, discourse, or student attitude alone are insufficient to warrant consider-
ation for inclusion of the program in the guide. This meant, for example, that an
increase in students’participation in class or evidence of higher-order thinking skills
was not sufficient as evidence of student achievement. They further agreed that student
report cards or teacher reports of student learning did not adequately demonstrate stu-
dent achievement. In addition, panel members agreed that evidence was strengthened
when data from multiple-year efforts, multiple sources, and/or sub-populations were
available and showed positive changes. Longitudinal data were not required. 

Chapter
3
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Students at all three evaluation sites outperformed the non-treatment group 

at significant levels even when accounting for naturally occurring gains of 

students. At the middle school level, students in the treatment group recalled

more than twice as much content-area knowledge as their comparison groups.

• training 

• modeling

• demonstration

• development of
instructional 
materials

• follow-up support

• local facilitator

Process

• entire school

• entire department
or team

Intended
Audience

SUMMARY OF RESULTS
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STAFF DEVELOPMENT PROGRAM

The CRISS12-18 hour staff development program prepares teachers to implement

Project CRISS instructional strategies in their respective content areas. The work-

shop includes sessions for each of the seven components of the program: theoret -

ical background; textbook analysis and teaching the author’s craft; discussion

strategies; active strategies for learning and organizing; writing strategies; vocab-

ulary; and assessment. 

Within the staff development program, teachers have opportunities to see models

of the teaching strategies in action and learn how to apply those strategies in their

own classrooms. Teachers learn to demonstrate how to interact with text, under-

stand patterns and structures, have productive discussions, engage actively in the

learning process, organize for learning, write to learn, write reports and essays,

and learn new vocabulary. Teachers learn to use CRISS strategies to assess stu-

dents’progress and to help students learn to assess their own work.

Participants in the Project CRISS training receive a teacher resource guide that

assists them in implementing the strategies using their content-area textbooks. The

staff development explains the learning strategies and suggests ways to apply the

strategies in various content areas. In addition, teachers work with their own con-

tent materials throughout the training to apply the strategies and to create instruc-

tional tools to use in their classrooms.

Project developers advocate continuous follow-up. A follow-up meeting takes

place three to six months after the initial training. In addition, a district facilitator

supports teachers, helps collect data to evaluate the program’s effectiveness, and

serves as a liaison between the program staff and the local school or district.
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Students who were taught Project CRISS strategies demonstrated signifi-

cantly greater gains (p < .001) in the retention of subject-specific informa-

tion than comparable students who did not participate in the program. The

evaluation of Project CRISS was conducted in 1991-92 with eight pre- and

post-comparison groups at the development site and two replication sites

(Montana, Florida, and Virginia) using intact classroom groups of students in

grades 4, 6, 8, and 11. Teachers, rather than students, were randomly assign-

ed to the treatment and comparison groups. 

Information retention was assessed through a standardized free-recall

approach using text appropriate to the reading level of the students. Both pre-

and post-test data were collected using procedures that closely resembled

actual classroom and learning situations. Measures to ensure reliability of the

process were employed. Data were then analyzed using statistical processes

to explore differing effects of the implementation of Project CRISS across

both the pre- and post-tests. Students at all three sites outperformed the non-

treatment group at significant levels even when accounting for naturally

occurring gains of students. In subsequent studies in 1994-95, similar results

occurred in two other sites (Colorado and Washington).

EVIDENCE OF INCREASED STUDENT ACHIEVEMENT

When students need help with reading in the content area, organizing infor-

mation to improve learning, and strategies for studying and processing new

information, CRISS will help. For teachers of all content areas this program

has been beneficial. And, when teachers in interdisciplinary teams use similar

learning strategies across content areas, students’application of the skills is

reinforced and their learning increases.

✪ ✪ ✪

Success
Indicators

• free-recall of
content area
reading material

▲
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Part Two

Staff Development 
Program Descriptions
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John F. Kennedy 
Middle School
Lynn S. Holloway
National CRISS Trainer
1660 Palmetto Street
Clearwater, FL 33755
phone:727-298-1609
fax:727-298-1614
e-mail:Michael Bessette
@Places.Pinellas.12.fl.us
web site:unavailable

Lynn Havens
Project CRISS
200 First Avenue East
Kalispell, MT 59901

KEY CONTACT PERSON . . . 

Project CRISS. (1996). Educational Programs That Work: The Catalogue of the National Diffusion
Network, 21st edition.Longmont, CO:Sopris West.

Project CRISS:Creating Independence Through Student-owned Strategies. Kalispell, MT: Author.

SAMPLE SITES

DOCUMENTATION

Phone: 406-758-6441

Fax: 406-758-6444 

E-mail:lhavens@digisys.net

Web site:www.digisys.net/criss

Sharpstown Middle School
Chris Peek
Project CRISS Certified
Trainer/History Department
8330 Triola
Houston, TX 77036
phone:713-778-3440
fax:713-778-3444
e-mail:
peek5142@aol.com
web site:unavailable

Canton Public Schools
James Lynch
Assistant Superintendent
960 Washington Street
Canton, MA 02021
phone:781-821-5060
fax:781-575-6500
e-mail:unavailable
web site:unavailable

Harborside Middle School
Judith H.Lewis
Teacher/CRISS Trainer
175 High Street
Milford, CT 06460
phone:203-783-3523
fax:203-783-3649
e-mail:unavailable
web site:unavailable

Glover Middle School
Maureen Chene
Middle School Programs
Specialist
2404 West Longfellow
Spokane, WA 99205
phone:509-353-4484
fax:509-358-4600
e-mail:unavailable
web site:unavailable
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WALK ... DON’T RUN

Lifeguards at neighborhood pools, where eager
kids gather to enjoy the cool, refreshing waters on a
hot summer day, spend almost all day saying:“Walk;
don’t run”or “Slow Down!”.Children, in their enthusi-
asm to get into the water, often disobey the rules
posted on fences and in locker rooms. Too often,
educators, in their enthusiasm to initiate innovations
to improve student perfo rmance need the same
cautions and reminders:

WALK; DON’T RUN. SLOW DOWN!
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